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final plans are presently being made for the 
data-gathering phase. The information obtained 
from students, educators, and the lay public 
should help us better' plan the educational 
pursuits that will prepare students of today to 
live successfully in the world of tomorrow. 
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Most teachers have felt a faster heart beat at 
one time or another when their principal enters 
the room to "observe them teach." Both know that 
an evaluation report will soon be written and 
distributed to the district office, eventually 
finding its way to the board of education. The 
report may even affect the employment status of 
the teacher. The reaction of the teacher would 
seem to indicate "mistrust" of the evaluation. 
In fact, since 1965, there has been a growing 
mistrust of evaluation. Why? Specifically, 
why do teachers mistrust evaluation to the 
degree that they avoid it in their teaching 
and professional careers as well . The reasons 
are important. (1) Too often evaluation occurs 
without a clear definition of what it is that is 
being evaluated {i.e., What is Good Teaching?). 
(2) The standards for a competent performance 
are based upon "impressions" rather than 
objective {and available) criteria. (3) The 
results of the evaluation activity too often 
are interpreted by other people without the 
benefit of the original descriptions of the 
evaluation situation. To be "trusted", evalua-
tion must be careful to recognize potential 
pitfalls and prevent them from occurring. 
Basically, evaluation relies upon the testing 
instruments whose functions are to sample 
performances of a specified population. This 
sampling provides the evidence for determining 
an individual's standing relative to his group , 
for estimating the competency of his performance, 
and even for judging the influence that an event , 
such as public instruction, has exerted on him. 
Therefore, evidence for evaluation should be 
collected in a manner that provides reliable 
information. 
Good evaluation, then, is dependent upon a 
number of important variables. First, the 
sampling procedure used to collect the infor-
mation must be systematically planned and 
analyzed for errors. If the population in 
question is suppose to represent a cross 
secti on of Iowans, then standing at the bank 
entr.w1ce on a Mpr:iday morning at i0:00 A.M. is 
highly unlike1y to prov ide a true sectional 
picture of Iowans. Second, the instrument 
itself must be constructed in a clear, easily 
comprehended format using simple-to-understand 
English. Directions must be comprehensive and 
brief. Too often, instruments are constructed 
so that only the wizzard with a good crystal 
ball can produce a response. By discarding 
incorrectly completed instruments, the nature 
of the population sampled changes. These 
variations in procedures cause in the infor-
mation collected to become "biased." 
A third major factor in evaluation is the 
identification of the performances to be 
sampled. Here, performance refers to those 
specific verbal and non-verbal responses which 
are associated with competency. For example, 
if creativity were being evaluated, what items 
should be included in the instrument? How 
would you collect the data in terms of the 
instrument? Would you have the population use 
a "pencil and paper" test? Would you 
interview them? Would you observe them with 
some type of check list? 
Evaluation then, starts wi th a definiti on of 
what is to be evaluated. Expectations which 
are considered to be a demonstration of 
competency for the target of evaluation must 
also be specified. These expectations ,and 
definitions must be made pu[:>lic in an unbiased 
or objective evaluation. The standards or 
criterion must be made available to anyone 
who intends to utilize the findings of the 
evaluation instrument. "What does it mean" 
is often not asked by parents who have just 
found out that their child has an I.Q. of 
110. Of what significance is it that a 
teacher can ask questions that elicit observa-
tion and classification behavior from pupils? 
Here, the original definitions and expectations 
must be utilized to provide meaningful inter-
pretation. 
One common solution has been to construct and 
implement evaluation instruments using 
"objective test items." Here, items are 
identified as "objective" rather than 
"subjective," implying that the written , 
multi ple-choice items are free of subjective 
judgments. This assumption is not acceptable. 
An objective test of a student's performance 
is simply a set of responses by different 
students to the same "test stimuli . " Each 
performance is then judged usin9 the same set 
of "test standards" {or answers). The 
standards, or answers to the items, as well as 
the selection of the items in the first place 
are confounded by the subjective judgement of 
the evaluator. He selects what he thi nks is 
important and what wi ll estimate the student' s 
"true knowledge." He then sets standards and 
answers according to hi s knowl edge and exper i -
ence . The objectivity of the "objective test" 
is based on the decis ion making process and is 
in the open for al l to inspect. 
Testing and evaluation serves an important 
function in that it promotes an open system 
for identifying important needs, locating 
talented persons, and distributing limited 
educational resources . The USA. for example, 
histori cally turned t o testing and evaluat i on 
in order to identify needed t alent for the 
manpower needs of a rapi dly growi ng space 
technology. Developi ng countri es rel y on 
testi ng as their best hope to ut i l ize their 
limited funds and resources most effectively. 
Thomas Jefferson himself pleaded for an 
ari s t ocri cy based upon individual merit rather 
than wealth or birth; testing intended to 
break t hese barriers of caste and class. 
However. cur rent growing mistrust of testing 
and evaluation seems to question many of the 
reasons for implementing testi ng in the first 
pl ace. In part, many people still view 
t est ing as i t exis ted over 100 years ago, or 
as memories of the "weekly quizzes" they experi-
enced in school. To be sure. testing has grown 
and developed far beyond these vantage points. 
TRIBUTE TO MILBERT KROHN 
It i s our humble honor to prepare a tribute to 
Milbert Krohn . Milt was an excellent teacher, 
leader. and a very dear fr i end to many, many 
educators in Iowa and across the country. It 
would be a gross er ror on our part i f we tri ed 
to list Milt's accomp l ishments because undoubt-
edly we would omit many endeavors he performed. 
Therefore, we will try to express our feelings 
for Milt by listing some of his characteristics 
and then concluding with an excerpt from a 
persona 1 1 etter. 
Some of Milt's Characteristics 
His enthusiasm was addictive • 
His never ending prodding concerning projects 
A major catalyst behind many Iowa projects 
Always answered a call for help--
he would often drive 400 miles for a meeting 
Involvement in total community 




Unceasing quest for improving science education 
Uniqueness (example--signature for letters: 
AZ-ever . Mil) 
This list in no way constitutes the total Milt. 
but the few listed characteristics highlight 
our feelings for Milt . 
Excerpt from a Personal Letter 
Friend Gary : 
I received a note from Dr. Hanson at UNI 
today. He confinned Dr . Trowbridge at 4 P.M . 
Friday during the Iowa Academy. 
I need a bit of boos t on the ca ll s for 
papers . Are you doing any there . or will you 
be busy??? I know you wil l and am not trying 
t o be fecetious. Wi ll you drop a l i ne to t he 
sci ence superv i sors asking for abstracts for 
me . I don't have the li st i ng else I would . 
I am going to ask Dr. Hanson to put something 
in his newsletter. Will you have one going 
out soon? 
I was at Davenport last week for the !SEA 
meet. Were you with Murphy on the winter meet 
of ISTS? Help me if you can on the call for 
papers. They need to be abstracted before 
Mar. 1 to get into the program . Perhaps even 
before that. This darn typewriter has had it. 
Hope th i s finds you getting al ong o.k. Was 
my request in order for the funds? I didn't 
know exactly how to write it up. 
Sincerely. 
Mil 
by Gary E. Downs and 
Donal d E. Mu rphy 
September 4, 1973 
Milbert Krohn 
l927-1973 
I heard of the plane crash on the 10 p.m. news. 
No names were given. Next morning after open-
ing the morning paper. my wife said. "Guess who 
died in the plane wreck at Alta?" Who by 
stretching his imagination to the limit would 
have guessed it might be a guy like Mil? 
Friday was the last day of sumner tenn 
classes. Comnencement was in the afternoon. 
And it wasn't until I got home that it really 
hit me. I collapsed into my reading chair and 
jus t sat t here emotionally overcome and crying. 
